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INTRODUCTION
It is widely accepted fact that today English is a global lingua franca (ELF) and has become an international language (EIL) (Crystal, 1997; McKay, 2003a McKay, , 2003b Seidlhofer, 2004 , 2005 , and Sharifian, 2009 . English has achieved this status because it is not only used among people from English speaking countries, but also used and spoken by a large numbers of people whom English is not their mother tongue.
In response to this international role of English language, ideally teaching and learning English should be matched with appropriate pedagogical approach, in this case, EIL pedagogy approaches. This is in line with what has been suggested by McKay (2003a McKay ( , 2003b that teaching and learning EIL should be different from teaching and learning of any other second or foreign languages. What is needed, then, is a paradigm shift (McKay, 2003b , Sharifian, 2009 ).
One of the important and sensitive issues in EFL classes with regard to EIL is the issue of culture. In English reading class, for example, in which textbooks are seen as important component, English teachers are often confused to decide which culture should be chosen (McKay, 2003a & Zacharias, 2005 . Moreover, since English has become an international language, there seems to be less encouraging to promote target cultural content in teaching materials and there is a growing recognition of the importance of including the local or source culture (McKay, 2003a) .
In addition to the issue of culture, attitude has also been regarded as one of the primary factors in successful language learning and acquisition (Sonda, 2011) . Specifically, Llurda (2009) also acknowledges the importance of students' attitude toward EIL. Therefore, this study attempts to investigate Indonesian tertiary students' attitudes towards the use of local and target culture reading texts in English reading classes with regard to today's role of English as an international language (EIL).
As suggested by McKay (2003b) and (Sharifian (2009) , English as an international language or EIL refers to a paradigm shift in ELT. Its main concern is "the recognition of World Englishes, regardless of which 'circles' they belong to" (Sharifian, 2009 , p.2). Further, Seidlhover (2004 , Jenkins (2006 ), McKay (2009a , and Sharifian (2009) Reading in any language requires three kinds of knowledge which readers use to gain meaning from text: semantic knowledge (knowledge of the world); syntactic knowledge (knowledge of the structure of the language); and graphophonic knowledge (knowledge of sound-letter relationship), as stated by Goodman (1967 , cited inGibbons, 2002 . Therefore, familiarity with the sound-letter relationship and the structure of the language does not guarantee an effective reading in that language, if it is not supported with the knowledge of the world (semantic knowledge). This is related to the term schema theory which explains "how the knowledge we have about the world is organized into interrelated patterns based on our previous experiences and knowledge" (Gibbons, 2002, p.78) . In reading, schema theory proposes that effective readers draw on particular kinds of culturally acquired knowledge to guide and influence the comprehension process (Anderson & Pearson, 1984) Wallace (1992) suggests that the schematic knowledge includes the knowledge of "content" or topic, and the knowledge of the kind of genre. The first type of knowledge or knowledge of content or topic, however, is given less attention by English teachers. This can be seen from the fact that most teachers use ready-made textbooks for their reading subject without considering the content/topic (Zacharias, 2005) , despite the importance of this content knowledge as an essential factor that helps EFL students' comprehension of English..
Familiarity with the topic may actually result in students' positive attitude to reading. On the contrary, unfamiliarity with the topic may cause reading difficulties. With regard to this, it is vital that content is taken into account in choosing the materials for reading texts in order to enable students to use all their knowledge altogether to read effectively. Topics related to students' native/local/source culture are likely to attract students' interest than those of the target culture. This is in line with what has been suggested by McKay (2003a) that source/local culture can also encourage students to gain a deeper understanding of their own culture so that they can share their knowledge of their culture when using English with friends from different countries. This is also supported by Luke and Freebody (1990) who consider readers not only as code breakers, but also as text participants, text users and text analyst. As text participants, readers connect the texts with their background knowledge, including knowledge of the world, cultural knowledge, and knowledge of the generic structure.
The importance of background knowledge is underlined by Fisher and Frey (2009) who claim that background knowledge has a profound influence on students' ability to comprehend what they read. This is also supported by the result of a previous study conducted by Lin (2002) about EFL learners' perception of prior knowledge and its role in reading comprehension. The study shows that EFL students in mainland China believe that their vocabulary plays a crucial role in reading comprehension; however, as their linguistic knowledge develops, they consider that conceptual and socio-cultural knowledge play a more crucial role in reading comprehension.
The term English as a lingua franca (henceforth ELF) represents the changing ownership of English. Yet, ELF has been interpreted differently. It is seen as an alternative term for EIL in which in one sense, it refers to the local Englishes of those 'non-native English speakers', and in another sense, it refers to the use of English as a means of international communication across national and linguistic boundaries (Jenkins, 2006) . However, as Seidlhover (2004, p.210) observes, those two meanings are actually in a "complementary distribution". Even though, ELF researchers prefer the term English as a lingua franca (ELF) to English as an international language (EIL) due to the potential for confusion of the word international, both terms are currently in use (Jenkins, 2006) . Furthermore, according to Holliday (2009) , ELF is a movement which is related with today's role of English as an international language. Specifically, Holliday (2009) suggests that ELF aims to offer 'non-native speakers' a different model from 'native speakers' of English. McKay (2009a) also points out that ELF interaction refers to the interactions between non-native speakers of English. Nevertheless, it is important to note that ELF interactions also often include speakers of English from both inner and outer circles (Seidlhover, 2004 & Jenkins, 2006 . In addition, although it is expected that the outcome of the English as a lingua franca movement is to develop communication strategy that is sufficient for a successful communication in international settings, it is still a complex issue (Holliday, 2009 , Roberts & Canagarajah, 2009 .
Your attitude to something is the way that you think and feel about it, especially when this shows in the way you behave (Cobuild Dictionary, 2006) . According to Sonda (2011) , there are three components of attitude, namely, affective, cognitive, and behavioral. However, in the context of this study, the term attitude refers to general feelings and responses towards the use of local culture or target culture reading materials in English reading class. Studies looking at students' attitude of English toward different varieties of the language are numerous since they have been considered as important aspect with regard to the international role of English language (Llurda,2009) . Nevertheless, according to Llurda (2009) , those studies shared a common feature among students of English from different context, which was that they all showed a preference for native speakers' model over their local or non-native speakers' model. A different, yet, interesting finding comes from a recent study carried out by Sonda (2011) who examined Japanese college students' attitudes towards English as an international language (EIL). The results showed that respondents held positive attitudes towards EIL on the whole. The findings also suggested the need to increase the frequency of EIL in students' daily life especially within the Japanese context such as the use of katakana English.
In addition, the issue of teaching 'culture' along with English has also been discussed. One of them is the view which suggests that target language culture should be used in English language teaching to introduce language learner into the cultures of English speaking countries (Byram and Flemming, 1998) .On the other hands, with regard to English is now as an international language and as a lingua franca, there are some views that reject the idea of teaching target language culture along with English (McKay, 2003a (McKay, , 2003b (McKay, , 2009a Seidlehofer, 2004; Jenkins, 2006 , Sharifian, 2009 , and Miftah, 2013 .In fact, one of the views supports the use of local culture material (the term used by Cortazzi and Jin (1999) , refers to learners' own culture as content. In the context of this study, this involved using materials that are based on Indonesian society and culture; therefore, it is expected that students or learners would be familiar with it), while the other view proposes that it should be taught in a culture-free context.
In order to explore the role of 'culture' in English language teaching, several empirical studies have been conducted. Zacharias (2005), for example, investigated the beliefs of tertiary teachers in Indonesia about internationally-published materials. In her study, most of respondents believed that internationally-published materials were preferable to those published locally. In fact, most respondents indicated that the material from English-speaking countries was preferred because they used 'perfect' English despite the international role that English has today. Zacharias (2005) believed that the findings indicate the urgent need for local teachers to be empowered on how to develop their own materials to facilitate their particular learning and teaching situations in relation to the international role of English.
There is also McKay (2009b) who conducted a survey on teachers' opinion on the use of source culture or target culture in Korean English classes. She found that both local culture and target culture have significant impact in Korean English classes. Both of them are useful. Therefore, it is suggested that teachers should make decision when and where to use each culture material to their best advantage.
Another recent study comes from Yilmaz (2010) who examined the opinions of the Turkish English language learners on the role of culture in teaching English as foreign language. The results of the study supported the idea of the importance of 'non-native speakers' of English and the necessity of including local culture in English language teaching. Moreover, his findings also suggested the importance of international culture materials in addition to local and target culture materials in English language teaching. Target culture materials on the other hand, draw on the culture of a country in which English is spoken as an L1 (Cortazzi& Jin, 1999) . In this case, students would spend most of their time reading and learning about life in native-English speaking countries, such as the United States, Great Britain, and Australia.
The literature review in this research focuses on the issues regarding EIL, ELF, local culture material, target culture material, the nature of reading comprehension, students' attitudes, and teaching cultural content in EFL classes. It also presents some previous studies related to the topic.
METHOD
This study employed descriptive qualitative design in order to gain more information on students' attitude in English reading class; namely, Reading in Professional Context. This design suits the study because it resulted in giving deep information in the phenomena, In line with this, Creswell (2007) states that qualitative research is "a means for exploring and understanding the meaning individuals or groups ascribe to a social or human problem".
The whole data of this research were taken from both questionnaire and interview. This section discusses the participants who were involved in this study. It also covers the data collection procedures to describe the process of data collection in detail. The participants of this study were 20 university students in their second semester of first year, enrolled in Reading in Professional Context at English Education Department in UPI. Although there is no prerequisite for enrolment in this class, all of the students have completed Reading for General Communication that should have been taken in the first semester. The students are; therefore, assumed to have adequate basic language skills.
In the first 3 meetings, they were given ready-made reading texts written by native speakers of English containing a great deal of target culture topics (e.g. thanksgiving, American values, Hellen Keller, etc.). In the next 3 meetings, they were given texts containing local culture topics, (e.g. becak, the history of Dangdut, students' brawl, etc).After the first 3 meetings and the next 3 meetings, the students were given a set of questionnaire to elicit their responses on the reading texts given to them in one semester regarding the cultural elements and the content of the texts in terms of the level of difficulty of the texts and the level of interest of the texts.
The questionnaire consisted of a Likert scale questionnaire on a four point scale (1=strongly agree, 2= agree, 3= disagree, 4= strongly disagree) with a total of 8 items. In addition, a semi-structured interview with the students was conducted to obtain deeper information on their reflections about local culture and target culture reading materials. The interview questions deal with discovering the students' preference and their response toward the use of local and target culture reading texts in English reading classes.
During the interview, both the questions being asked and the students' responses were recorded. There were 10open-ended questions and could be seen as follows:
1 After all the data were collected, they were analyzed by using descriptive qualitative analysis on the questionnaire and the interview. The data collected from the Likert-scale in the questionnaire were compiled and analyzed. Then, the responses from the interview were transcribed and analyzed.
Finally, we triangulated information collected during and after the data were gathered from the various participants to confirm findings.
RESULTS AND DISCUSSIONS
The findings are divided into two sections. The first section discusses the findings for students' responses regarding the cultural elements and the second section covers the findings for students' responses deal with the content of the texts in terms of the level of difficulty and the level of interest of the texts.
Students' responses regarding the cultural elements
The findings for the cultural elements suggested that the all of the students agreed that both local culture and target culture should be taught along with English language teaching. However, there were a considerable number of different responses that were elicited from the interview.
The common reasons provided by the participants for their agreement on the inclusion of target culture in English language teaching were that language and culture cannot be separated from each other and that learning target culture can give more information about native English speaking countries. These findings are in line with the ideas of Byram and Flemming (1998) regarding the use of target culture in English language teaching.
As for the reasons why the students also agreed on the teaching of local culture, most of them (80%) admitted that reading local culture texts increases their confidence to talk about their own culture when they have conversation with friends from different countries. Meanwhile, the rest of them (20%) emphasized the necessity of using local culture materials along with English language teaching to preserve their own culture and identity. The findings support what has been suggested by Cortazzi & Jin (1999) , McKay (2003a) and Miftah (2013) regarding the clear advantages for the use local culture content. In fact, McKay (2003a, p.19) adds that "such content minimizes the potential of marginalizing the values and lived of experiences of the learners".
Moreover, it is interesting to find out that despite the agreement of all respondents toward the use of both local and target culture materials, a significant number of students (45%) think that other culture such as those that are not from English speaking countries and Indonesia should also be included in English language teaching. The reasons were due to today's role of English as an international language in which English is not only spoken and used by native speakers of English, but also used by speakers whom English is not their mother tongue. The results bolster the importance of the use of international culture in English language teaching (Cortazzi & Jin, 1999 and McKay, 2003a) . Also, the recognition of using international culture are in accordance with McKay (2003a) as she argues that it is time to recognize the multilingual context of English use due to the shift in the nature of English.
Students' responses regarding the content of the texts
In relation to how students perceive both local and target culture regarding the content of the texts, the data gained from the questionnaire and the interview show that majority of them prefer English reading texts with target culture. However, the explanations for the students' responses regarding the content of the texts are discussed in terms of level of difficulty of the texts and level of interest of the texts, and can be seen in the following sections.
a. Students' responses on the level of difficulty of the texts:
The following chart displays the result of the questionnaire:
From the chart above, it is interesting to find out that, despite its unfamiliar content, almost half of the respondents think that the both texts are equally easy. In terms of target culture, only 20% of the students think that they are difficult. Most students consider the local culture materials are not easier than the target culture materials. This, according to the students, is caused by the use of complex grammar and unfamiliar words in the texts. They perceive the texts as more academic than the target culture texts which are more popular in style. However, their background knowledge or knowledge of the topic can help them understand the texts better. These findings support what have been suggested by Luke and Freebody (1990) who consider readers not only as code breakers, but also as text participants, text users and text analyst. As text participants, readers connect the texts with their background knowledge, including knowledge of the world, cultural knowledge, and knowledge of the generic structure. The importance of background knowledge is also underlined by Fisher and Frey (2009) Regarding whether the texts are interesting or not, a significant number of students (40%) admitted that both local and target culture texts are quite interesting. In their opinion, reading local culture materials is interesting because they can learn more about their own culture. They also stated that it is essential for students to know about their own culture so that it can raise their awareness of their home culture. Besides, their familiarity with the topic helps them guess the difficult words found in the texts. When asked about the target culture reading materials, the data from the interview reveal that the materials are interesting because they talk about something new to them and can broaden their horizons.
Yet, the chart also show that 50% of the students perceived that the target culture texts are more interesting, and only few of the students think that the local culture materials are interesting. The common reasons for choosing target culture texts were because the vocabulary and the sentence structure used in the texts are quite simple that they did not find any significant difficulty understanding the texts. This means, their linguistic knowledge supports their understanding of the texts. Other reasons for choosing target culture were that target culture reading texts are more interesting and are more convenient to read. Those who think that local culture reading materials are less interesting comment that the topics are already familiar to them; therefore, they do not find something new in the texts. Besides, they think that the local culture reading materials tend to use more complex grammar and vocabulary which make it more difficult to understand the texts.
Overall, the students seem to prefer to read reading texts with target culture content to local culture content despite their unfamiliarity with the topics. Some of the reasons are because learning target culture contents, most of which are new to them, means widening their knowledge and horizons. Yet, the findings regarding the content of the texts, both in terms of level difficulty and level of the interest of the texts suggested that both kinds of texts are useful and hence it will be good if both texts are used along with English language teaching because they have to balance their knowledge of each culture. Moreover, they also consider learning aspects of other cultures as worthwhile activity. Thus, giving 
CONCLUSION
The outcome of this small scale survey highlights different attitudes which are perceived by the students regarding their preference towards the use of cultural content of reading materials in the classroom. Although reading in a foreign language requires several kinds of knowledge such as knowledge of the topic, knowledge of the structure of the language, and vocabulary knowledge, students have different perception about the content of reading materials they prefer to use in the classroom. They seem to prefer target culture reading materials due to the consideration that they are more interesting and convenient to read and their relative understanding of the sentence structure and vocabulary. However, the result of the study also indicates that both the source culture and the target culture serve a useful purpose in Indonesian English classes. This is in line with McKay's (2009b) findings that both local and target culture give significant impact in EFL classes. Given the fact that the nature of English has shifted, most of the students acknowledge the importance of using international culture materials in English language teaching. With regard to today's role of English as an international language in which it requires awareness that to a large extent, English has become denationalized, teachers; therefore, can facilitate this by alternating the use of target, local, and international culture reading materials to accommodate students' interest on the one hand, and on the other, to promote their awareness of a variety of cultures, including their own local culture as one of the ways to develop cross-cultural understanding among students in multilingual context of English use with regard to today's role of English as an international language.
